
Signal Hill Elementary School Learning Plan – May 2016 
 

GOAL STATEMENT/THEORY OF ACTION 

 

If we address three facets of student engagement – promoting a growth mindset, fostering school connectedness, and increasing 

student ‘voice and choice’ about learning – then student achievement will increase. 

 

TRIANGULATED EVIDENCE & DESCRIPTORS 
 

     

 
Report Card Marks-March 2016 
-Majority of K-3 of students are meeting expectations but there is a significant disparity in achievement for Aboriginal students at 
the Grade 1 & 2 level 
-Concern at Grade 2/3 level for all students for reading 
-Grades 4-7 Intermediate students are stronger in Math than Language Arts.  One area of concern is Language Arts for Aboriginal 
students at the Grade 4/5 level.   
 
FSA Results 2013 – 2016  
-Grades 4 and 7 - reading is stable, numeracy has improved, and writing is an area of concern 
 
FSA Cohort Data – 2013 – 2016 
-Writing improved, reading scores decreased, numeracy scores stable 
 
Early Learning Profile 
-Aboriginal students present with much higher levels of vulnerability in Kindergarten and Grade 1 
 
UBC School Climate Survey-Spring 2015 
Students at SHE report: 
-somewhat less engagement and commitment to achievement relative to students at other schools 
-comparable levels of highly positive peer interactions to other schools but less teacher support 
-lower levels of bullying perpetration than other schools but slightly more verbal victimization 
 
OurSCHOOL Survey-Spring 2016 
Students at SHE report: 
-90% of students report positive relationships at school; Canadian norm of 80% 
-57% of students feel safe at school; Canadian norm is 63% 
-70% of students have a high sense of belonging; Canadian norm is 84% 
-30% of students are confident in their skills but do not find classes challenging; Canadian norm 37% 
-19% of students are not confident in their skills and find classes challenging; Canadian norm 17% 
-Advocacy (having someone at school who consistently provides encouragement and can be turned to) is 5.6/10 at SHE; Canadian 
norm is 4.9/10 
 
Staff School Climate Survey- 2015 
Staff report: 
-medium-strong levels of self-efficacy and collegiality for staff 
-need to build school culture through school-wide celebrations and traditions and more collaboration among teachers 
 
4 Blankets of Resiliency Rubrics (not yet completed) 

DISAGGREGATED EVIDENCE & DESCRIPTORS  
 
FSA Scores Aboriginal/non Aboriginal students  
Report Card marks -  Aboriginal/non Aboriginal students 
4 Blankets of Resiliency Rubrics (not yet completed) 
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SOURCE OF EVIDENCE 
Key drivers of action 

What information will convince you that your chosen strategies to improve learning as a foundation and learning as a 
process are working?   
Learning as a foundation – FSA and report card results, attendance data 
Learning as a process:  increased collaboration among teachers and students; student engagement (surveys), competency 
rubrics; 4 blankets of resilience rubric 
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STRATEGIES AND STRUCTURES for LEARNING AS A PROCESS and LEARNING AS A FOUNDATION 

What research have you considered in selecting your chosen strategies and structures 

One goal we have for our students is the development of an academic mindset, or a sense of competence about learning 
in general.   Schools can foster students’ “growth mindsets”, or the belief that with effort, ability and performance can 
improve.  Strategies for encouraging growth-oriented mindsets are most successful by being incorporated into all aspects 
of school life and using more explicit and implicit messaging.  Teachers can change how they provide feedback on 
assignments, students can be encouraged to write about the outcome of their efforts, and administration can convey the 
message that attendance matters by reaching out to students who miss school (Dweck, 2010.) For Aboriginal students 
who may be more community-oriented, it may be more effective to suggest that developing growth mindsets can help 
their communities as well as themselves (Fryberg and Leavitt, 2014.) 

Another aspect of being able to maintain an academic mindset is have executive functions such as maintaining focus and 
self-regulation.  Studies show that self-control is as much controlled by environment as by innate ability (Kidd, Palmeri, & 
Aslin 2012) and that these types of skills can be taught through specific interventions.  For example, regular mindfulness 
practice in classrooms has shown many positive effects in the areas of self-regulation (Schonert-Reichl, K. A. and Lawlor, 
M., 2010) 

 

SPECIFIC GROUPS OF STUDENTS OF MOST CONCERN      

Aboriginal students 
Students demonstrating lack of engagement, fixed mindsets, or challenges with self-regulation 
Students requiring behavior and/or counseling support 
 

DESIRED KNOWLEDGE AND SKILLS FOR STUDENTS AND STAFF 
 
Students: 
Develop growth mindset and approach challenging learning experiences with confidence 
Have a sense of ownership and interest in self as a learner 
Display and encourage positive behaviour and understand the school behaviour matrix and code of conduct 
Feel a sense of connectedness to school community 
Increase self-regulation skills to be better able to learn 
 
Staff:  
Develop strategies to support a growth mindset among students and in the school community 
Continue to learn about inquiry, personalized learning and authentic learning experiences in order to enhance student 
engagement  
Promote supportive, inclusive classroom communities using practices such as daily circle 
Continue to maintain and promote self-care and feel part of a community of supportive peers  
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Another area of need for our school is positive school climate and a sense of connectedness.  Research suggests that this 
is also a positive contributor to school engagement.  Students who develop and maintain positive, meaningful 
relationships with adults and peers at school are more likely to want to do well academically.  Many students, especially 
those who may be experiencing stress in the home, need a caring adult to support them through school in order to stay 
connected (Brokenleg).  Strong relationships are an important cultural factor for our Aboriginal students and connections 
at school are key ingredients for resilience and success in school.  From this Aboriginal perspective, resilience is fostered 
through the “4 Blankets” - a strong sense of self, family, community, and culture/land (Gray-Smith.) 
 
Check-in programs are effective means of partnering students with adult mentors, enhancing relationships and student 
connections to school.  Teacher feedback is also an avenue towards perceived support for students.  In particular, teacher 
messages much touch on students’ effort and their sense of competency and belonging.  Furthermore, it is important to 
encourage Aboriginal ways of being and doing into all aspects of school life.   
 
Positive relationships among students that are characterized by trust can make student feel a sense of belonging and 
cause them to more fully connect.  When children associate with other children who are highly engaged, research shows 
they become more engaged themselves and have more favorable views of learning and better communication and 
problem solving skills.   Teachers can actively help students build connections.  They can hold morning meetings, 
encourage group work, and focus on similarities among students in order to encourage a sense of community and 
belonging (McGrath & Noble, 2007) 
 
Other key factors identified in student engagement are rewards and value.  Student motivation is increased when tey see 
a value in the task and have a sense of control over their learning.  When students have a sense of control over their own 
learning, their curiosity is stimulated and they have a desire for deep understanding.   Activities that promote students’ 
sense of control include inquiry or project-based learning and experiences with a high degree of purpose or authenticity 
(Fryer 2011.) 
 
In summary, research suggests that schools not only provide rigorous academic instruction but also promote non-
academic engagement in order to improve student motivation.  When we develop students’ habits of mind as well as 
their sense of safety and belonging, they are better able to embrace that instruction. 
 

What strategies and structures are currently working in your school? 

 
 
Students: 
Growth mindset approach  
Wonder Wednesdays 
Stewardship Pemberton partnerships 
Artist in Residence 
Breakfast, lunch and after school clubs/activities 
Daily circles 
Positive Behaviour Support system, check-ins for Tier 3 
Red/Yellow card system for referrals for inappropriate behaviours 
Zones of Regulation (common language) 
Children’s mental health programs and counseling  
Whole class focus on self-regulation skills using programs such as Friends, How Does Your Engine Run, Mind Up 
Ucwalmicwts language program with participation from Lil’wat elders 
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Staff: 
Learning Rounds and upcoming release time to look at student engagement with ILT 
Focus in staff meetings on positive relationships, self-care 
Positive Behaviour support team 
School Based Team approach  
Collaboration time for: 

 learning teams 

 writing continuum & grade-wide assessments 

 play-based & authentic learning 

 inquiry projects 
 
Parents: 
Weekly Good News emails 
PAC support 
Classroom/field trip/lunch program volunteers 
Student Led conferences/new process for reporting 
Special events – cultural celebrations 
Kindergarten Orientation 
 
 
What new strategies or structures do you plan to use?  

 

Students: 
Explore possibilities of multi-age/stream groupings to address student engagement, connectedness 
Increase celebrations/presentations of learning at every grade level 
Develop peer helper programs 
Create structured activities during break times to be built into the supervision schedule 
Gather student input to update Code of Conduct, school behaviour matrix (include bus) 
Explicitly teach/reinforce positive behaviours and keep open dialogue about bullying 
Continue to find opportunities to give back to community – stewardship, tree planting programs etc.  
Connect Tier 3 students to one support adult and implement regular check-in routine 
 
Staff: 
Look at common diagnostic tool for math in collaboration with the high school 
Further examination of new curriculum for Language Arts; collaboration time to look at school-wide writes and reading 
assessments 
Encourage sense of community and belonging through morning meetings, group work, focusing on similarities 
Participate in District Initiatives such as Assessment, Writing Continuum, CR4YR, French Immersion teacher group 
Develop confidence level among teachers in using inquiry and personalized learning 
Training specific to promoting self-regulation and growth mindsets 
Training specific to EA’s on positive behavior management 
Develop coding system for behavior referrals to office  
  
Parents: 

• Build relationships with families (e.g. regular communication, information bulletins on specific topics) 
• Maintain/improve website  
• Community connections – speakers prior to PAC meetings on topics of general interest – internet safety, building 

resilience, basic nutrition, anxiety 
• Find new ways to involve parents and families in learning at the school (eg., reconciliation event, parent-led 

activities at lunch) 
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RESPONSE TO INTERVENTION  (RTI) 

Tier One: 
Strengths based approach to student improvement 
Use ongoing referral/SBT process to address concerns 
LST team working in classes with teachers to co-plan, co-teach and co-assess  
 
Tier Two: 
ESD program identification and service focused on Primary years  
Enhance role of aboriginal support workers to be more involved in school success initiatives for students at risk 
Review EDI data and evaluate usefulness of participating in MDI 
Repeated Reading  
 
Tier Three: 
Empower Reading Program 
Positive Behaviour Support 
CYMH programs – social skills, individual counseling, anxiety management 
K-3 friendship groups 
Counseling individually and in small groups – children dealing with divorce, children who have witnessed violence, etc.  
 
 
Signatures:   __________________________  Trustee                _______________________  Trustee 
             
                      __________________________  Superintendent  _______________________   Assistant Superintendent 
 
                     __________________________  Principal                _______________________  Vice Principal 
 
                    __________________________  Parent                   ________________________  Parent    

 


